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Abstract:

The purpose of this action research study is tcerdehe the
strategies that will support this merging of leaghbetween disabled and
non-disabled students in the classroom. This stisdyonducted with
teachers of disabled and non-disabled studentsttendiirector of special
servicesat an elementary school in Derby publhosts. The validity of this
study most be increased through using the accwat® recording from
writing note for each answering of the directoispécial services during the
interview. Inclusion, (CWPT), read-aloud accomntamg Universal Design
for Learning (UDL) and Instruction (UDI) are strgies that has been
advanced to teach both disabled and non-disabladests who have a
variety of skill levels. Also, the strategies ak@mplished through some
educational strategies designed for a diverse ptipal of student and
careful collaboration between educators. Furtheemtris action research
has provided with two types of strategies to inseewalidity of our study
through using the accurate data recording andguiate data sources to
increase validity of our research.

Instructors, have asked about how to provide quaducation to
students with disabilities in regular schools. Theestions should be
answered by the fact that learning strategies #extwe in promoting
cooperation between disabled and non-disabled stside the classroom.
Then, the study has included of the data collectdan through the
interview with the director of special servicesadeers’ survey and
students’ observation in multiple classrooms.

I ntroduction

The students with disabilities in the United Sthtere a different
educational life than the students’ disabilitieKiBA. In the United States,
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students with disabilitieprocurethe appropriate dealing from the natural
learners and the education ministry. In fact, | nstétdents with a
documented hearing impairment, impairment visuahd aphysical
impairment and they study with the natural studeartd there were no
differences between them educationally. The scHuad provided the
necessary possibilities to teach them and assist tb have knowledgelike
the natural students. The problem in KSA, thatstuelents with disabilities
Isolated educational from other students, that gtegy in special schools
and they have not the opportunity to connect with students without
disabilities. In recently, the education minisglyabout moving some of the
learners with disabilities who are only hearing amments from the special
schools to a few of the public schools in sepactdsses. So, the learners
from the public schools do not receptive the sttglevith disabilities, and
they do not know how to deal with them.

Literature Review

Disabled students in the United States have a rbettd more
different educational life than students in therdoyiwhere we come from.
Students with disabilities in the United Statesshbeen empowered in such
a way that they have procured suitable dealings fomth the state and
federal governments. We are likely to find suchdstis with documented
hearing, visual, and physical impairments studyingd socializing naturally
with students without disabilities. In fact, we oan tell the difference
between the two groups of students regarding entincakhe schools which
the students attend have partnered with both tlae sand federal
governments to provide any possibilities they regjas well as teaching
and assisting them to pass through education systnrally similar to
students without disabilities (Turnbull et al., 301
Learning Strategies
The ministry of education effects:

According to Blake et al., (2012) the problem ie tountry where |
come from is that there is an educational isolatjap between the students
with disabilities and those without disabilitieshel two sets of students
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study in the same schools, but observations wdixsiiou that they have no
special way of connecting. In recent times, theistiy of education did an
honorable thing meant to help students with dig#sl especially those
with hearing impairments. The ministry moved thadsnts from their
special schools and took them to public schools ibuseparate classes.
However, the learners were not receptive and ha#nwovledge of how
they deal with those students. The ministry of etioa should be at the
forefront by taking necessary action to find outwhatudents with
disabilities can be integrated into the sagdecational setting with students
without disabilities. The ministry should come wdtnategiesof putting both
sets of students in the same classrooms (Wehmegkr £998).

Learning strategy structure:
I nstruction

Block, (2007) says that after one has had an extef®ok at several
studies and research on the placement of studeitits digabilities, it is
conclusive that instruction, as opposed to theatiliwal setting, is the key
to achieving success as measured by outcomes sfiitients.

Additionally, case-by-case approaches are the swtible ways of
making decisions about student instruction and gofeent. Intensive and
reasonably individualized instruction, close andadied cooperation
between general and special education teachersqueiné and
comprehensive monitoring of how the student praggesare critical in
education. It is of worth noting that special edigais not a place. Special
education and teaching students with disabilities specialized sets of
instructions and supplementary aids and servicat tdachers provide to
students with disabilities and who need the speedlinstruction. Some of
the students, who may be labeled to be receiviegiapeducation may not
require or want to spendsome of their study tiegering quietly in a quiet
place with few people or receiving help fromoth@sLeskey et al., 2012).

According to Smith et al., (2010) the above twoagaaphs are
examples of what we hear about school improvemergfrm, and
restructuring. However, educators and other edutali general
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stakeholders have many questions about if it wda@dgossible to provide
quality education to students with disabilities negular schools. Their
guestions should be answered by the fact that ilearstrategies are
effective in promoting cooperation between disabletw non-disabled
students in the classroom. One such strategy lission. Thereforewhat is
inclusion? Inclusion refers to providing specialifesigned educational
instruction materials and support for students witabilities in the context
of regular education settings. Therefore, inclusimeans that all the
students in an area that attend school becomeeomade full members of
the school community as asserted by Smith et201%). Additionally, each
of the students has an equal chance of particgpatirthe opportunities and
responsibilities of the general education environinéhe stakeholders and
those involved in the efforts for inclusion have amprehensive
understanding that classrooms are slowly becomiogerand more diverse,
and the biggest challenge of the teacher is comgnd arranging for the
instructions that will have a beneficial impact alh students regardless of
whether the different groups of students may bénigfierently. However,
past and traditional assumptions about educatindests with disabilities
and general education system separately are gwaygto the challenge of
working together (Cook & Friend, 2010).

Inclusion

Flexer et al., (2012) asserts that mainstreaminglusion, and
integration are differentstrategies. Mainstreanmim@ringing students with
special needs into the general classroom settihgvdmen they did not need
specially designed instruction because they coub@pk up with the
mainstream of students. On the other hand, integréakes an assumption
that there is segregation and students hang artlid peers without
disabilities part-time. In a real sense, studentsgrated part-time are not
truly part of the class, and you will find them tygg involved in different
and isolated activities from the other studentshia class. Inclusion is a
philosophy of acceptance and belonging to a comtpwwhich is different
from integration and mainstreaming. Inclusion hdlpstructuring general

education classes to meet the needs both studatitsdisabilities and
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students without disabilities in the class. Inasis accomplishethrough
some educational strategies designed for a diympalation of student and
careful collaboration between educators so thatstltients are provided
with specially designed instructions, supplementaigs, and services as
required for effective learning (Grigal & Hart,Z0)1

CWPT

According to Friend & Bursuck (2002), Class WidesP@&utoring
(CWPT) is a kind of effective strategy that hasrbadvanced to teach both
disabled and non-disabled students who have atyafiekill levels. In this
strategy, both sets of students work in learniisgrae certain set of subject.
CWPT strategy uses a combination of instructionahtemals and
ingredients among which include partner pairingsteyatic content
coverage, immediate error correction, regular ngstand team competition
as well point earning among others. All the stuseate engaged in a
classroom in the learning process with CWPT. Thategy allows the
student to practice basic skills methodically amdifun way regardless of
whether they are disabled or not. CWPT strategwiiged out in such a way
that it will stimulate positive studentinteractithrough pairing and tutoring
(Bender, Vail, & Scott, 1995). In the CWPT strategpth sets of learners
are taught by peers who are highly trained to mtedaily or weekly set of
knowledge where they can provide immediate feedlb@ckoth appropriate
and inappropriate information. Engagement in thi/ dessons confers each
of the partners to presume the role ofthe tutorbimh disabled and non-
disabled students. The strategy uses immediateomespfeedback, error
correction, and a specific technique of tutoringtthdvantages all student
then the strategy is structured in the exact wiaysjlows educators to
engage all students actively in the classroom. Tdley monitor processes
simultaneously through daily and weekly assessnm@itsgreco, 1997).

Read-aloud accommodation
Barnard-Brak, Lechtenberger, & Lan, (2010) say thesid-aloud

accommodation is another technique that has bempoped as one of the
ways that can remove hindrances that handicappekkrsis face the in the
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process of examining understanding. There have leanerous exact
studies looking at how powerful the read-aloud pthoe is, and the results
have suggested the methodology as successful. diogoto a meta-

analysis conducted to gaugethe impact of theegyatit showed that both
disabled and non- disabled students benefited tlhenstrategy while both
are in the same classroom setting. However, tredesly effect size for

disabled students was larger than the effect sizendn-disabled students.
Also, the analysis detected some of the importactofs that have an
influence on read-aloud accommodations.

One such revelation is that the strategy effect stasger when the
area of study was math. Therefore, the strategyldvdae of great
importance if it were to be incorporated into tHassrooms where both
disabled and non-disabled students are learningthheg Additionally, it
would be more effective in teaching certain subgeetas such as math as
asserted by Hurst & Smerdon (2000).

UDL/UDI

Among other strategies that have shown that theye#ective in
putting both students with disabilities and studesithout disabilities in the
same classroom is the Universal Design for Lear(UigL) and Universal
Design for Instruction (UDI). The universal desigirategies are a
framework for issuing instructions that aim to umbd different sets of
students specifically students with disabilitiesdastudents without
disabilities. The strategy helps in creating anlusiwe environment for
students with disabilities specifically physicatianental impairment

that would have a limiting factor on some life aittes. The strategy
helps in removing barrierssuch as (Lee et al.0201
» Students with visual impairments not being in aitpms to receive
learning materials inan accessible format

* Hearing impaired students being exposed to lectthes require
hearing
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» Students in wheelchairs having classrooms in irestoke locations

» Students with autism and fine gross motor probl&sisg made to
take impromptu tests or engage in handwritten dietss

» Students with general learning disabilities regegvaccommodations
that do not enable them to demonstrate their kndyde

The UDI strategy helps in accommodating studentdearning
environments with other students without disaleiitiIt makes the existing
facilities readily available and accessible to ghedents with disabilities.
The strategy involves making changes to the equmpnaad devices,
adjusting them appropriately for examination pugssand providing them
with qualified readers and interpreters. The idehitd the strategy is
access for all students. It also involves varioppraaches like presenting
learning in multiple formats so that students vdibabilities can have easy
access to the materials according to Mamiseis&uoch (2010).

The Purpose of Research Questions

Disabled students in the United States have a rbettd more
different educational life than students in therdopwhere we come from
(Saudi Arabia). Students with disabilities in theitgdd States have been
empowered in such a way that they have procuredldai dealings from
both the state and federal governments. We ardy ltkefind students with
documented hearing, visual, and physical impairsiestudying and
socializing naturally with students without dis#i®s. We are interested in
strategies that will support this merging of leaghbetween disabled and
non-disabled students.

Research Questions

What learning strategies are effective in promotowpperation
between disabled and non-disabled students inl#ssroom?
Participations

Teachers of disabled and non-disabled studentgrendirector of
special services at anelementary school in Detlfi®€Schools.
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Theintervention

As described by Blake et al (2012), the two setstodlents study in
the same schools, but observations will show yea tiney have no special
way of connecting. In recent times, the ministry education did an
honorable thing meant to help students with dig#sl especially those
with hearing impairments. The ministry moved thedsints from their
special schools and took them to public schoolsrbaeparate classes. With
this in mind my partner and | will attend 4 classésdisabled and non-
disabled students with spending 30 minutes in edabs for one day. At
each class, we will write notes about the stratediat teachers uses in
effecting

disabled and non-disabled students. At the endhefday, we will
hand out a survey for these teachers. In the nayxt we will gather the
survey from teachers. We will conduct a semi- $tmed interview with the
school’s director about the important informatidyoat using strategies for
both disabled and non-disabled students in classsowmith an opportunity
to addother useful information.

Data Collection Plan

We have planned to use three types of data calle¢ti answer the
research question by interviewing withrector of Special Services for 30
minutes. Then welanned to attend 4 classes of disabled and nabléd
students with spending 30 minutes in each claserferday.Alsoat the end
of the observation, we decided to provide teacker@nswer our question
through the surveylhe data would provide us with the specific infotioa
to answer the research question. The data are famdan our study from
illustrating the investigating process of the studye planned to use
observational and inquiry data collection strategieso from the
observational data we usedto attend the studelatssroom and make notes
throughout the study. From the inquiry data fivel] use a semi-structured
interview with the school’s director to speak aboeiited issues that are
important to us. Then we will use survey questiahgch will be provided
with the specific of information we need to answhes research question.
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From the interviewing with the director of the sohaand gathering

information about using the strategies from theeeigmces as a school
director, will have a substantial and documentddrimation to add in the

study. Also, from the survey with the teachers frosing the background
and experiences in completing the survey. Thenotiservation will have

the biggest impact from observing how effectivatggies for both disabled
and non-disabled students work.

Validity of the study

Students with disabilities in the United Statesehbeen empowered
in such a way thatthey have procured suitableintalfrom both the state
and federal governments. We are likely to find stud with documented
hearing, visual, and physical impairments studyng socializing naturally
with students without disabilities. We are inteeglstn strategies that will
support this merging of learning between disable®l anon-disabled
students. So we most plan toincrease validityusfstudy through using the
accurate data recording. Therefore, we will wrdess at each observation
class and review the results to increase validityaddition, the interview
must be accurate in order to establish test vgliditherefore, we are
planning to note each answering of the directospdcial services during
the interview. In addition, we are also planningriangulate data sources to
increase validity of our research. So, accordinguo research type, the
action research will be provided with multiple udesources to support the
study with the fact and reliability information thugh the litter review. The
survey has created questions that reflect the ger@nd issues we are
researching and make sure all questions are retatddappropriate to the
study.

Conclusion

This action research is to clarify strategies tdt support this
merging of learning among disabled and non-disaldadients in the
classroom. In fact, this action research has rmtigedwith data analysis to
answer the question, but the research has covgrétiknowledgeable and
helpful information about the action research stullycording to the study

oam\
(2367)




== | earning strategies effective in promoting cooperation between disabled and non- disabled students =

type, the literature review has shown a varietystohtegies and studies to
support the research. The ministry of education edothe students from
their special schools to public schools but in safeaclasses. However, the
learners had no knowledge of how they deal withs¢hostudents.

Instructions,

Inclusion, (CWPT), read-aloud accommodation, UrgaerDesign
for Learning (UDL) and Instruction (UDI) are strgies that has been
advanced to teach both disabled and non-disablei#ists who have a
variety of skill levels. Also, the strategies arx@mplished through some
educational strategies designed for a diverse ptipal of student and
careful collaboration between educators. Instrgstbave asked about how
to provide quality education to students with dikiads in regular schools.
The questions should be answered by the fact daahihg strategies are
effective in promoting cooperation between disabkwl non-disabled
students inthe classroom. Then, the study haaded of the data collection
plan through the interview with the director of siaé services, teachers’
survey and students’ observation in multiple classrs. Furthermore, this
action research has provided with two types otefjias to increase validity
of our study through using the accurate data récgrdnd triangulate data
sources to increase validity of our research.

For Further Study

To analyze data in this project, several changesldvoccur. For
future study, the data collection study would b@raved by increasing the
time of data collection that to answer the reseajuobstion need to be
attended more than four classes for both disalbieldnan-disabled students
in multiple courses also the survey should covénedt least one teacher of
each levelat the school. Furthermore, the liteeataview has supported the
study with knowledge about multiple type of stra¢sgfor disabled and
non-disabled students, but in the future, morentitie would be given by
providing the literature review with the deep imf@tion about learning
strategies between disabled and non-disabled stidethe classroom.
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